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Abstract. Fluency in informal English is critical to effective global communication, but
is unevenly integrated into Azerbaijani public school educational programs. Many aca-
demic institutions face old-fashioned teaching techniques and poor resources, creatin,
a gap between teaching language formally and its use in practice. The current researc
identifies an immediate need to improve teaching techniques to bridge this gap. The
study adoEts a qualitative approach that incorporates observation of lessons, semi-struc-
tured teaching staff interviews, and content analysis of students’ feedback. The data were
collected from private educational institutions as well as public institutions to identify
differences in teachin% techniqllles, availability of resources, and school-level support
for teaching informal English. The findings indicate that private institutions follow in-
teractive, learner-centric teaching techniques, use digital resources, and engage students
through practice-based conversational activities. Public schools often rely on old-fas-
hioned, grammar-based courses, limiting the scope for spontaneous conversations. The
findings establish that integrating modern teaching techniques, including out-of-classro-
om language activities, along with a focus on instructors’ professional skill building, can
have far-reaching benefits on fluency of informal English within Azerbaijani educational
institutions. The findings of the study provide practicable %uidelines to instructors and
policymakers to improve the conversational teaching of English. By integrating effective
teaching techniques of private institutions, public institutions can make classrooms lear-
ner-friendly spaces for language learning.
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Acar sozlor: danisiq dili, dovlot
maktablari, dil tohsili, miiqayisali
tahlil

ingilis danisiq dilinin tadrisindaki bosluglarin aradan qaldirl-
masi: dovlat vo 0zal maktablar

Annotasiya. Qeyri-rosmi ingilis dilindo salis danismaq effektiv qlobal linsiyyaet ti¢iin va-
cibdir, lakin Azarbaycan dovlet moktoebi tohsil proqramlarina qeyri-borabar inteqrasiya
olunur. Bir ¢ox tohsil miisssiselorindo dilin formal todrisi ilo onun praktikada istifadosi
arasinda ugurum yaradan kohna todris tisullart va zaif resurslarla ﬁzleflrler. Hazirki to-
dqgigat miioyyen edir ki, bu bql§lugu aradan qa}dlrmaqhi_igiin todris tisullarin tokmillos-
dirilmasina’tacili ehtiyac var. Tadqiqat darslorin miisahidosini, yarlm-_s'trl_lkturlétfdlr'llmls
miiallim heyati ilo miisahibalari va talabalarin raylarinin mezmun tahlilini 6ziinda birlos-
diran keyfiyyot yanasmasini qoabul edir. Malumatlar 6zal tohsil miiassisalorindan, elaco
do dovlst qurumlarindan todris {isullari, resurslarin moveudlugu vo qeyri-rosmi_ingilis
dilinin tedrisi liclin moktab soviyyesinde destoyin forqlerini miioyyen etmok {ii¢iin fop-
lanib. Naticolor gostorir ki, 6zol qurumlar interaktiv, dyronon morkozli todris tisullarina
omal edir, r.eqemsal.resursiardan istifada edir va talobalari tacriibays asaslanan damilq
faahgystlen vasitosilo colb edir. Dévlot moktoblari tez-tez kohno, qrammatika osasla-
nan kurslara etibar edir, kortobii séhbatler ticiin ohate dairasini mohdudlasdirir. Noticalor
miioyyen edir ki, milasir todris_lisullarinin, o climloden sinifdenkenar dil faaliyyatlori-
nin inteqrasiyast ve miiallimlerin pesakar bacariglarinin artirtlmasina diqqat yetirilmasi
Azorbaycan tohsil mﬁsss1salsr1nd9.qe?/n_-r,ssmg 11(11g111$ dilini miikommal bilmoak ii¢iin ge-
nis fayda vero bilor. Todqgiqatin noticelari ingilis dilinin danisiq todrisini tokmillesdirmak
u%un tolimatgilar vo siyasateilor iigiin praktiki tolimatlar togdim edir. Ozol miiossiselorin
effektiv tadris tisullarini inteqrasiya edarak, dovlat qurumlart sinif otaglarini dil dyran-
mok Ti¢iin tolabalar tigiin olverisli mokanlar edo bilor.
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Ki1roueBble ci10Ba: pa3roBOpHBIi
AQHIINICKUI, TOCYJapCTBEHHBIE
IIIKOJIBI, SI3bIKOBOE 00pa30BaHME,
CpPaBHUTEIIbHBIN aHAJIU3

IIpeongsienne paspbiBa B NPENoJaBaHAHA PA3TrOBOPHOIO
AHIVIMICKOTO I3bIKA: rOCYIaPCTBEHHbIE U YACTHbIE IIKOJIbI

Aunnoramusi. CBoOomHoe BiageHHe He(GOPMAIBHBIM AHIIUICKUM SI3BIKOM HMEET
pemaroniee 3HaueHue A 3Q(HEKTUBHOTO TTOOAIBLHOrO OOIICHUS, HO HEPaBHOMEPHO
HMHTETPUPOBAHO B 00pa30BaTeIbHbIE TPOrPAMMBI FOCYIapCTBEHHBIX KO A3epOaiixana.
MsHorue yueOHbIe 3aBeleHHs] CTAIKUBAIOTCS CO CTAPOMOIHBIMH METOAAMH OO0Yy9eHHs
U HEXBAaTKOl pPEeCypCoOB, YTO CO3/IAET pPaspbiB MEKAY (DOPMalbHBIM MPEHOJaBaHHEM
SI3bIKa M €ro MCIOJIb30BAHUEM Ha MPAKTHKE. TeKyllee HCCIe0BaHNue MOKa3bIBACT, YTO
CYILIECTBYET HACTOSITENbHAS HEOOXOAMMOCTh B Y/IYYIICHHH METOIOB OOYydYCHUS ISt
HPEOIOJICHHUS STOrO pa3pbiBa. B HCCiIeOBAHUN HCTIONB3YETCs Ka4eCTBEHHBIH MOIXO,
KOTOPBII BKIIIOYAaeT HAOJIOICHHE 3a yPOKaMH, MOIYCTPYKTYpPHPOBAHHBIE WHTEPBBIO C
MPEToIaBaTeIbCKUM COCTABOM M KOHTEHT-aHAJM3 OT3bIBOB CTYAEHTOB. J[aHHBIC ObLIH
cOOpaHbl B YaCTHBIX YYEOHBIX 3aBE/ICHHUSIX, @ TAK)KE B FOCYIAPCTBEHHBIX YUPEKACHHUSIX
JUTSL BBISIBIICHUS PA3Inuuil B MeTOIaX 00y4eHHs, TOCTYITHOCTH PECYPCOB U MOAACPIKKE
Ha ypOBHE IIKOJIBI IS TPEOIaBaHusi He(hOPMATIbHOTO AHIJIMIICKOTO SI3bIKA. Pe3yibrarsl
MOKA3bIBAIOT, YTO YACTHBIC YUPEKICHHS CICAYIOT HHTEPAKTUBHBIM, OPUEHTHPOBAHHBIM
Ha YYalIUXCsl METOJaM OOYYEHUs, HCIONB3YIOT HU(PPOBBIE PECypChl U BOBJIEKAIOT
YUAIUXCS C TOMOIIBIO MPAKTHIECKUX PA3TOBOPHBIX 3aHSTHIA. [0CY1apCTBEHHBIE MIKOJIBI
YaCTO TOJIAra0TCs Ha CTAPOMO/IHBIC KYPChI, OCHOBAaHHbBIC Ha IpaMMaTHKE, OrpaHHYHBAsT
BO3MO)KHOCTH ISl CIIOHTAHHBIX Oecell. Pe3ynbrarsl yCTaHABIMBAIOT, YTO MHTETPALIUS
COBPEMEHHBIX METOIOB OOYUYCHUsI, BKIIFOYAs BHEKIIACCHBIC S3BIKOBBIC 3aHSTHUSI, HAPSIY
C aKIICHTOM Ha pa3BHTHE MPO(ECCHOHAIBHBIX HABBIKOB MPEIOaBaTENICH, MOXKET HMETh
JaNeKko WAyLHe MPEeHMYIIecTBa Ui Oermoctd He(OPMaIbHOTO AHIIMICKOTO SI3bIKa
B a3epOail/DKaHCKUX 00pa30BaTENbHBIX YUPEKICHHUSX. Pe3ylnbTaTbl HCCIEIOBAHHS
HPEAOCTABISIOT NPAKTHYCCKUE PEKOMEHIAIMH VISl TPEIOIaBaTENCH U HOJUTHKOB T10
YIIy4IICHHIO PasTOBOPHOTO 00yUYeHNUs aHIIHIICKOMY 3bIKy. FHTerpupys 2 (peKTHBHbBIE
METOoAbl OOYyYEHMs] YaCTHBIX YUPEKIECHUW, TOCYJapCTBEHHBIE YUYPEKICHUS
MOTYT cJiesiaTh Kiacchl YIOOHBIMH JUIsl yYalUXCs MPOCTPAHCTBAMM IS
W3y4YEHUS A3BIKA.
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Introduction

Effective English communication is now
absolutely important for success in our increa-
singly linked world. Its evolution to a global lin-
gua franca has enabled English to play a major
role in bridging cultural along ethnic divides.
Every day, interaction increasingly uses it, not
only in academia or business. This communi-
cation analytically depends on many aspects of
colloquial English, the informal, conversational
form of the language. Ease and fluidity, requi-
red for social, academic, as well as professional
exchanges, are eased. In recent years, an increa-
sed demand for colloquial English expertise has
emerged in many non-native English-speaking
countries, including Azerbaijan.

Worldwide educational systems, particu-
larly those in non-native English-speaking areas,
face truly large difficulties in effectively teaching
colloquial English. Many countries, Azerbaijan
among them, find it incredibly difficult to proper-
ly integrate this energetic, informal language into
their school syllabuses. Outdated teaching ma-
terials, along with large class sizes, insufficient
teacher training, and a heavy emphasis on for-
mal, academic language, severely restrict many
of these schools. Global interaction necessitates
conversational English skills, a skill hampered
by these constraints, preventing students from
achieving it [3]. Additional cultural and histori-
cal factors, alongside Azerbaijani approaches to
language education, exacerbate these challenges.
A customary framework prioritizing grammar,
reading, and writing, often at the expense of spe-
aking and listening skills, characterizes many
public schools, which educate a meaningful num-
ber of students [9]. The informal, conversational
aspects of language, important in today’s globali-
zed world, are not adequately addressed by these
important skills.

Many Azerbaijani private schools have
substantially overcome these challenges. Greater
access to modern teaching resources, including
interactive technology, language labs, and multi-
media tools that support the teaching of colloqui-
al English [13], is enjoyed by private institutions,
unlike their public counterparts. Many of these
schools actively utilize several progressive, stu-
dent-centered teaching methodologies, including
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Communicative Language Teaching (CLT), whi-
ch emphasizes real-life scenarios, group discussi-
ons, and role-playing. Importantly, this approach
increased students’ conversational abilities [7]. A
meaningful issue in Azerbaijan’s education sys-
tem persists. The large disparity between public
and private schools regarding resources, met-
hodology as well and student outcomes is truly
outstanding.

This article thoroughly investigates the
stark contrasts in Azerbaijani public and private
school approaches to teaching colloquial English.
Actionable recommendations for improving lan-
guage instruction in many public schools are to
be proposed, alongside a thorough comprehensi-
on of several key disparities. This study shows
that public education needs a more effective,
modern approach to teaching colloquial English,
considering teaching methodologies, resources,
teacher training, plus classroom practices in both
institution types.

The current state of English language edu-
cation in Azerbaijan, with its particular challen-
ges as well as opportunities in the teaching of
colloquial English, is initially reviewed in this ar-
ticle. The historical context of Azerbaijan’s edu-
cational system’s development is acknowledged,
with particular emphasis placed on the important
influence of many customary teaching methods
on a large portion of public school curricula. The
important and growing appreciation of spoken
English’s importance, however, has been unfor-
tunately overshadowed in Azerbaijan’s public
schools, with the adoption of truly effective, in-
teractive teaching methodologies lagging greatly
behind that of their private counterparts. Outda-
ted teaching practices and stubbornly clinging to
the education system severely restrict students’
chances to meaningfully engage with the langua-
ge communicatively [12].

Resource disparity, a truly meaningful dif-
ference between public schools alongside priva-
te schools, lies at the very core of this problem.
Many public schools battle with overcrowded
classrooms, insufficient technology, and few tea-
cher training opportunities. Several factors obst-
ruct the development of colloquial English fluen-
cy. Smaller class sizes, along with greater access
to many educational resources, as well as a more
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flexible approach to teaching, are all believed to
support the development of many conversational
skills, in contrast to the situation in state schools.

Successful strategies employed by private
schools, flexible for public schools, are explored
to examine existing disparities. This article offers
practical recommendations for improving public
school teaching practices by analyzing private
institutions’ colloquial English teaching metho-
ds. Key areas important to improving the quality
of language education in Azerbaijan, including
resource allocation, teaching methodologies, and
teacher training, will be addressed by these re-
commendations.

An important contribution to the continu-
ing discussion on improving English language
education in non-native English-speaking count-
ries is sought to be made by this analysis. This
study will importantly improve the colloquial
English expertise of many Azerbaijani students,
thus preparing them for the challenges of a globa-
lized world, by providing a comparative analysis
of public and private school practices. This road-
map, designed for policymakers, educators, and,
in addition to them, stakeholders, actively pro-
motes the important reform and modernization
of English language teaching throughout Azerba-
ijan, thus guaranteeing that every single student
gains access to the important skills needed for
truly effective global communication.

Further investigation into how many edu-
cational systems in multiple non-native Englis-
h-speaking countries approach the teaching of
colloquial English is encouraged, alongside the
setting of a foundation for large-scale future re-
search in this field by this article. This study’s
understanding will benefit Azerbaijan and prove
applicable to other countries encountering com-
parable difficulties in language education. We
aim, quite simply, to create an importantly more
all-embracing, highly effective, and globally con-
centrated language education system, thus equ-
ipping students with the important skills for suc-
cess in today’s linked world.

Global communication needs colloquial
English, researchers insist. Conversational Eng-
lish’s rapidly evolving nature helps many peop-
le succeed in multiple cultural and professional
settings. This makes it an important skill in an
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increasingly linked world [5]. Globalized job
markets see improved employability, important-
ly increased by colloquial English, which acts as
an important communication tool, bridging many
ethnic and cultural divides. Educators, along with
policymakers, have increasingly concentrated
their attention on the important ability to teach
and learn conversational English [8].

Many studies show that a meaningful num-
ber of educators in many non-native English-spe-
aking countries face large challenges integrating
informal language skills into created curricula,
particularly within resource-constrained public
schools [11]. Rigid public education structures,
along with a focus on grammatical accuracy plus
formal language, frequently stifle the develop-
ment of conversational fluency [13]. Consequent-
ly, public school students frequently find them-
selves significantly underprepared for real-life
communication scenarios demanding spontane-
ity, cultural understanding, plus linguistic adap-
tability.

Studies show that many private schools of-
fer meaningful advantages in language educati-
on. Superior resources, experienced teachers, and
revolutionary teaching methodologies characteri-
ze private institutions. Consistent research proves
this. Brown [4] shows that private schools frequ-
ently employ interactive, student-centered appro-
aches, including role-plays, group discussions,
as well as debates, to cultivate conversational
English skills. Students’ ability to communicate
informally, as well as effectively, is importantly
improved by this focus on real-world language
application [7].

The meaningful differences in language le-
arning outcomes between public and private edu-
cation have been highlighted by many compara-
tive studies. In a fascinating study, Karahan and
Yiiksel [3] directly compared attitudes towards
colloquial English, finding that private school
students in Turkey showed significantly greater
confidence and noticeably improved conversati-
onal skills than their public school counterparts.
Sultana’s [2] research in Bangladesh showed that
private school students performed significantly
better in informal English communication. This
success stemmed from native English-speaking
teachers plus extracurricular language immersion
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programs.

Relatively few studies have concentrated
on the Azerbaijani context, despite the expanding
research into colloquial English education. The
challenges faced by Azerbaijani public schools
in teaching conversational English were impor-
tantly and quite extensively, examined in a par-
ticularly meaningful study by Karimova as well
as Guliyeva [8]. Large class sizes, inadequate
teacher training, along a lack of interactive teac-
hing materials were highlighted by their study as
systemic issues. Larger trends in other non-native
English-speaking regions support these findings,
which also draw attention to the special cultural
and institutional barriers in Azerbaijan [16].

Researchers have also explored the role of
private schools in Azerbaijan, though less exten-
sively. Gasimova along with Asadova [1]. Dis-
covered that many Azerbaijani students from
private schools displayed an importantly more
accepting and positive attitude towards colloqu-
ial English, revealing the influence of cultural
identity on their views of informal language use
[6]. The schools’ outstandingly strong focus on
intercultural exchange, wide-ranging exposure to
genuinely authentic English language contexts,
and the effective integration of modern teaching
technologies, importantly contributed to this [9].
Their study omitted many specific private school
teaching practices and strategies. This left a me-
aningful gap in our comprehension of what fuels
their success in teaching colloquial English.

Note should also be taken of the theoretical
frameworks guiding these studies. Engaging and
interactive activities, quite commonly used in
private schools, effectively apply Krashen’s [14]
input hypothesis: providing learners with readily
understandable input that’s just a bit beyond their
current level is important. Group discussions and
collaborative learning encourage many conversa-
tional skills, as in Vygotsky’s [13]. The sociocul-
tural theory emphasizes the meaningful role of
social interaction in language development.

A thorough analysis of differences in tea-
ching colloquial English between Azerbaijani
public and private schools bridges a gap in exis-
ting literature, which this study offers [14]. This
study identifies several effective strategies used
by many private institutions, exploring their po-
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tential for public education by utilizing qualitati-
ve data alongside real-world examples [10]. This
research importantly contributes to the larger dis-
course on language education reform by drawing
attention to the need for large systemic changes
to address important disparities, coupled with im-
provements to conversational English teaching in
many Azerbaijani public schools.

Materials and Methodology

This research uses a qualitative approach.
It offers a detailed comprehension of the differen-
ces in teaching colloquial English within Azer-
baijani public schools as well as private schools
[15]. This study uses a qualitative methodology to
explore the lived experiences, views, and practi-
ces of many English language teachers and a im-
portant number of students and to analyze several
contextual and institutional factors influencing
the teaching of colloquial English. Complicated
educational phenomena, such as language teac-
hing methodologies, resource allocation, along
teacher-student interactions, are extraordinarily
well-suited to be examined by qualitative resear-
ch, given its strong focus on catching richly deta-
iled narratives [16].

Data is mainly collected through two key
methods: semi-structured interviews and class-
room observations, by the study. Twenty English
language teachers took part in semi-structured
interviews. Ten teachers were from public scho-
ols, alongside ten from private schools. This se-
mi-structured format readily eased the incorpora-
tion of predefined questions, along with allowing
large flexibility to thoroughly explore emergent
themes during those interviews. The survey spe-
cifically questioned teachers regarding their te-
aching methodologies, the meaningful challen-
ges they encountered in encouraging colloquial
English, the resources readily available to them,
as well as their views on student progress and
engagement. From interviews, we gained an im-
portant understanding of the practical realities
of language teaching in both public and private
schools.

This study, furthermore, thoroughly in-
corporated classroom observations in a total of
ten schools—five state schools and five inde-
pendent schools—situated in Baku, Azerbaijan,
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alongside teacher interviews. Researchers obser-
ved each classroom across multiple sessions to
achieve a thorough grasp of teaching practices,
classroom dynamics, along student participation.
Researchers recorded observational data as field
notes, concentrating on aspects such as the types
of activities used to teach colloquial English, the
level of student interaction, along the use of tech-
nology or supplementary materials. Researchers
directly observed teaching practices in real-world
settings, thus supplementing interview data.

Researchers collected feedback from ap-
proximately one hundred students to further im-
prove the findings; fifty students came from pub-
lic schools, along with fifty from private schools.
The tutor requested that students detail their ex-
periences learning colloquial English, including
the challenges encountered, the teaching methods
proving most effective, as well as their impres-
sions of the learning environment. Researchers
gathered student feedback. They used written
surveys and informal focus group discussions to
guarantee a really thorough representation of stu-
dent voices in the study.

Researchers carefully selected participants.
This guaranteed a diverse sample representative
of the population. The selection process for many
English language teachers favored candidates
possessing at least three years of experience teac-
hing colloquial English, alongside other relevant
experience. We chose schools offering diverse si-
zes, locations, and student demographics. A care-
ful selection process guaranteed that the student
participants adequately reflected a balance in ter-
ms of gender, academic performance, as well as
their level of English skill. The stratified samp-
ling approach guaranteed the validity as well as
the generalizability of the findings by catching a
wide range of perspectives along with experien-
ces.

Researchers analyzed the data, gleaned
from interviews, observations, along with stu-
dent feedback, using thematic analysis. Researc-
hers coded the data to uncover recurring patterns
and themes, alongside sub-themes concerning
teaching practices, institutional challenges, plus
student outcomes. We thoroughly iterated the co-
ding, repeatedly reviewing categories to guaran-
tee absolute consistency. Researchers subsequ-
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ently grouped the themes into larger categories,
closely reflecting the research questions, such as
“Resource Disparities,” “Interactive Teaching
Strategies,” as well as “Student Engagement in
Colloquial English Learning.”

Researchers used NVivo software to or-
ganize several qualitative datasets, easing the-
ir analysis. Efficient data management resulted
from this tool, thus letting researchers systema-
tically compare findings across different scho-
ols, teacher groups, plus student demographics.
Researchers conducted a cross-case analysis to
identify several commonalities and differences
between public and private schools. Furthermo-
re, they investigated how many contextual fac-
tors influenced teaching outcomes.

Strict moral guidelines were precisely fol-
lowed, thus safeguarding participants’ rights
as well as their confidentiality. Researchers in-
formed all participants of the research purpose,
coupled with their right to withdraw at any time.
Consent was obtained in writing from teachers.
School administrators, along with parents of stu-
dent participants under the age of 18, also pro-
vided written consent. Researchers anonymized
the data to guarantee participant confidentiality.
Furthermore, they reported the findings in a way
that avoided identifying specific people or scho-
ols.

Certain limitations are also present in the
qualitative approach. Deep understandings are
provided, however, by this method. Data from a
small number of Baku schools and participants
support these findings. These findings may the-
refore not accurately reflect the experiences of
schools in Azerbaijan’s rural or underdevelo-
ped regions. Self-reported data from interviews,
along with surveys, potentially introduces bias.
Teacher interviews, classroom observations,
along with student feedback — the triangulation of
these three data sources importantly reduces the
aforementioned limitations, thus strengthening
the findings’ credibility.

An all-encompassing comprehension of the
challenges and opportunities in teaching colloqu-
ial English in Azerbaijani public as well as priva-
te schools is sought to be provided by this study,
through the adoption of a multi-method qualita-
tive approach. Active discussions on language
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education reform will benefit from these findin-
gs, which also offer practical recommendations
for improving conversational English teaching in
public schools.

Findings and Discussion

Large disparities in colloquial English tea-
ching emerged from this study, comparing Azer-
baijani public schools with their private counter-
parts. Resource disparities, importantly varied
teaching methodologies, inadequate teacher tra-
ining, and importantly low student engagement
are the four key areas highlighted by the findings.
An important role in determining the effective-
ness of English language instruction is played by
many of these aspects. Meaningful opportunities
for improvement in many public schools are hi-
ghlighted by them.

A truly important contrast between public
and private schools is readily seen in the resources
available. Modern teaching materials, including
interactive whiteboards, multimedia projectors,
and specialized language labs, are often equip-
ped in private schools. Simulations, role-playing,
along with audio-visual aids, allow these facili-
ties to give students practical experience in con-
versational English. Smaller class sizes in private
schools promote better colloquial English skills.

Limited budgets restrict public schools, le-
ading to outdated textbooks and a lack of access
to modern technology. An important number of
classrooms lack even rudimentary audio equip-
ment, obstructing teachers’ ability to integrate
listening exercises or multimedia resources into
lesson plans. High student-to-teacher ratios in
many public school classes severely restrict op-
portunities for personalized instruction. Public
school classes often have far too many students,
exceeding 30, thus seriously obstructing effective
teaching.

Resource disparities obstruct public school
students’ fluency development in colloquial Eng-
lish. This exacerbates educational inequalities,
disadvantaging public school graduates in global
communication contexts. Meaningful investment
in large infrastructure, ample teaching materials,
and up-to-date technology will allow many pub-
lic school students to access a comparable quality
of education to that enjoyed by their counterparts
in private schools.
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Private schools use teaching methods. The-
se methods better reflect modern language teac-
hing approaches. Many private school teachers
employ communicative language teaching (CLT)
strategies, prioritizing practical language appli-
cation above rote learning or grammar exercises.
Lessons frequently incorporate a range of activi-
ties, including energetic group discussions, sti-
mulating debates, along interactive role-playing
scenarios, thus allowing students to develop the-
ir practical speaking and listening skills within
a truly supportive learning environment. Active
participation and confidence in using English for
everyday communication result from these met-
hods.

More customary, teacher-centered methods
are often employed by public schools. Grammar,
reading, and formal writing receive most of the
focus, while speaking and listening skills receive
little attention. Public school students, therefore,
often really excel at written English, yet surp-
risingly battle with conversational fluency and
comprehension. The lack of interactive activities,
important for developing colloquial English ex-
pertise, further compounds this disconnect.

The glaring absence of a match between
the public school curriculum plus the practical
requirements facing students in today’s globali-
zed world is deeply worrying. Private schools,
quite noticeably, focus intensely on functional
language skills for real-world communication,
whereas public schools tend to prioritize exam
preparation above practical application. We must
revise the public school curriculum. This revision
should include many more communicative and
student-centered approaches to bridge this gap.

Public and private schools offer teachers
different professional development opportuni-
ties. Modern language teaching techniques are
frequently the focus of workshops, seminars,
and training programs that private school teac-
hers attend. These programs frequently address
integrating technology into language instruction,
utilizing multimedia tools, as well as devising
strategies for creating interactive and engaging
lessons. Revolutionary teaching methods and the
diverse needs of their students are better met by
private school teachers, owing to their superior
preparedness.
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Such professional development opportu-
nities, regrettably, are not readily available to a
meaningful number of public school teachers.
Outmoded teaching methods and materials are
frequently necessitated for public school teac-
hers by limited funding, coupled with insufficient
administrative support. Customary lecture-based
approaches are often employed by many public
school teachers, whereas some online platforms,
along with language learning apps, may be in-
corporated into lessons by an increasing number
of private school teachers.

Inadequate communicative language teac-
hing training importantly obstructs public school
teachers, leaving them ill-equipped to cultivate
conversational skills within their pupils. Regular,
accessible professional development opportuni-
ties for public school teachers are important to
improving English language teaching quality in
these schools.

A clear advantage is shown by private
schools. This is another area of student engage-
ment. Their teachers’ interactive and supportive
learning environments promoted higher levels of
motivation as well as confidence in English usa-
ge amongst a large number of private school pu-
pils. Many group activities, games, along real-li-
fe scenarios make lessons enjoyable and relevant,
actively engaging many students.

Many public school students feel intimi-
dated or disengaged by English. A meaningful
lack of practice opportunities, along with a quite
debilitating fear of making mistakes, frequently
produces substantially low levels of confidence
as well as motivation. English lessons, perceived
by public school students as overly concentrated
on grammar along with writing, are reported to
be less relevant to their daily lives.

Creating a more all-embracing and suppor-
tive atmosphere in many public school classro-
oms importantly addresses low student engage-
ment. Students’ confidence and enthusiasm for
learning colloquial English can be importantly
improved by the provision of constructive fe-
edback, alongside the promotion of a culture of
mutual respect, as well as the encouragement of
active participation.

This study reveals many large differences
in Azerbaijani schools; private schools possess

22

greatly more resources, superior teaching met-
hods, better teacher training, plus greater student
engagement than their public counterparts. Mea-
ningful disparities greatly affect many students’
acquisition of colloquial English, whereby priva-
te school pupils regularly exceed a large number
of their state school peers. Increased investment
in resources, curriculum reform, and teacher pro-
fessional development, along with the promotion
of at least five interactive, student-centered lear-
ning environments, necessitates a multi-pronged
strategy.

Azerbaijan’s public schools can, by imple-
menting several successful strategies from many
private schools, furnish many students with the
important language skills for success in our glo-
balized world. Policymakers and educators in
Azerbaijan, along with many others involved in
improving English language education in many
non-native English-speaking countries, will find
these findings important, perceptive, and relevant
to their work.

This study draws attention to large diffe-
rences in colloquial English teaching between
Azerbaijan’s public and private schools. Sys-
temic challenges within public schools, such
as seriously inadequate resources, frustratingly
outdated teaching methods, insufficient teacher
training, along appallingly low student engage-
ment, are fundamentally responsible for these
important differences. Furthermore, the research
importantly reveals readily available solutions,
quite a few of which are easily adaptable from the
highly successful methods used in private scho-
ols. Practical recommendations for bridging the
gap in colloquial English teaching across Azer-
baijani public schools are detailed and discussed
in this section.

Important enhancements to many public
schools are needed, particularly concerning the
professional development provided to a large
number of teachers. Many private schools pro-
vide large investments in communicative langu-
age teaching (CLT) method training programs,
thereby supplying teachers with many up-to-date
techniques for developing students’ conversatio-
nal English. Real-life communication, along with
interaction, is emphasized by CLT, rendering it
highly effective for teaching colloquial English.



Aytan Huseynzade

Bridging the gap in colloquial english teaching: public and private schools

Customary lecture-based methods, prioritizing
grammar along with formal writing over spea-
king as well as listening skills, characterize the
teaching approach of many state school teachers,
leaving a meaningful number without access to
more modern training.

The professional development of public
school teachers must be prioritized by policy-
makers, along with educational authorities, to
address this gap. Interactive teaching methodo-
logies can be promoted through the organization
of several workshops, many seminars, as well as
a large number of in-service training programs.
Technology and multimedia tools such as langu-
age learning apps and online platforms, as well
as audiovisual resources, can significantly impro-
ve teaching methods. Teachers should therefore
gain experience using these incredibly important
resources to improve their lessons. Private ins-
titutions, along with international organizations,
can improve these training programs by offering
teachers diverse perspectives and best practices
in language education.

Meaningful differences in resources betwe-
en public and private schools affect the quality
of colloquial English teaching. An environment
conducive to interactive and personalized lear-
ning is promoted by the provision of modern te-
aching materials and language labs, along with
smaller class sizes in private schools. Outdated
textbooks, overcrowded classrooms, along an im-
portant shortage of technical infrastructure ham-
per many public schools, thus restricting many
students’ opportunities to practice conversational
English.

A large investment in public education,
perhaps many millions of pounds, is needed to
overcome this resource shortfall. To equip many
public schools with sufficient modern teaching
aids, including interactive whiteboards, audio-vi-
sual equipment, and digital resources, the gover-
nment should allocate large funding. Dedicated
spaces for practicing speaking and listening skil-
Is, achieved through role-playing, group discus-
sions, as well as other interactive activities, can
be provided to students by creating language labs
in public schools. We should prioritize reducing
class sizes, thereby allowing teachers to provide
more individualised attention to students and thus
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create a far more engaging learning environment.

Public school curricula frequently favor
grammar, formal writing, and reading compre-
hension, largely neglecting many important spea-
king and listening skills. Students are left ill-pre-
pared for real-world communication, especially
in informal or conversational settings, by this
customary approach. Many private schools acti-
vely develop students’ colloquial English skills
by incorporating a wide range of activities, inc-
luding role-playing, group discussions, and deba-
tes, into their curriculum.

More conversational English activities
should be included in an important revised pub-
lic school curriculum to improve many pupils’
language expertise. Designers should craft these
activities to simulate real-life scenarios, thereby
prompting students to utilize English in practi-
cal ways, along with meaningful applications.
Lessons could, for instance, incorporate mock
interviews, casual conversations, along storytel-
ling exercises, enabling students to practice spe-
aking in a compassionate setting. The curriculum
should draw attention to the importance of lis-
tening skills. This can be achieved by including
audio materials such as podcasts, dialogues, plus
interviews to help students learn about different
accents and speech patterns in addition to infor-
mal expressions.

Private schools’ emphasis on student-cen-
tered teaching methods importantly contributes
to their success. Active student participation and
a supportive atmosphere, where many students
readily practice their speaking skills, are priori-
tized by these several methods. Private schools’
teachers ease interactive activities, increasing
students’ confidence plus competence in using
colloquial English.

A teacher-centered approach, where stu-
dents play a passive role in the learning process,
often characterizes public schools. Strategies that
importantly promote active participation should,
to greatly encourage greater student engagement,
be adopted by public-school teachers. Teachers
can organize many group projects, several pe-
er-to-peer conversations, and a variety of langu-
age games, thus making learning enjoyable and
interactive. A truly positive classroom environ-
ment, where students feel perfectly safe to make
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mistakes as well as learn from them, is also inc-
redibly important for building their confidence in
speaking English.

Policymakers, educators, along many other
stakeholders must collaborate to achieve meanin-
gful, lasting improvements in public education.
The necessary resources, along with support for
implementing the recommended changes, must
be provided by policymakers. Educators are im-
portant in adopting as well as changing new te-
aching practices. The exchange of knowledge,
resources, as well as expertise can be eased by
partnerships with private schools and non-gover-
nmental organizations, in addition to internatio-
nal institutions, thereby guaranteeing that public
schools benefit from the successes of their priva-
te counterparts.

Parents’ involvement, coupled with that of
the wider community, in education increases stu-
dent motivation and support. Schools can incre-
ase students’ conversational skills by organizing
language-concentrated events like English-spe-
aking clubs, cultural exchange programs, along
community debates, thus providing opportunities
for practice outside the classroom. These initia-
tives importantly increase classroom learning,
alongside cultivating a common appreciation for
language in daily life.

This study’s findings draw attention to the
pressing need to reform Azerbaijani public scho-
ols systematically, thereby improving colloquial
English teaching. A more effective and engaging
learning environment for students can be crea-
ted in public schools using addressing impor-
tant resource disparities, along with improving
large-scale teacher training, as well as revising
the curriculum, in addition to adopting many
student-centered approaches. These changes’
implementation and long-term success require
collaboration among policymakers, educators,
and stakeholders. Public education, by adopting
many successful private school methods, can im-
portantly improve colloquial English instruction,
thereby providing many students with important
skills for effective global communication and
cultural exchange.

Conclusion

Closing the meaningful disparity in col-
loquial English teaching between many public
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and private schools in Azerbaijan is considered
primary to adequately preparing students for
meeting global communication standards. Im-
portantly, this research draws attention to huge
differences in resources, methods, and school
practices. Modern teaching materials, smaller
class sizes, and interactive language instruction
define private schools. These schools set a bench-
mark for effective colloquial English education.
Limited resources coupled with customary tea-
ching methods obstruct public schools, leaving
them unable to adequately develop their students’
conversational English skills for success in a glo-
balized world.

Bridging the Gap: Lessons and Oppor-
tunities

This research demonstrably reveals high-
ly effective strategies for public schools to sig-
nificantly increase teaching, drawing inspiration
from the outstandingly successful practices of
private schools. A student-centered learning en-
vironment is encouraged, outdated curricula are
revised to emphasize conversational skills, and
communicative language teaching (CLT) met-
hods are adopted through these strategies. These
reforms will importantly enable public schools to
equip students with the important language skills
necessary to confidently navigate a rapidly evol-
ving world, thus preparing them for future chal-
lenges as well.

Intervention most urgently requires con-
centrating on public school teachers’ professional
development. Many teacher training programs
concentrate on modern and interactive teaching
methods should be invested in. Equipping teac-
hers with the pedagogical tools needed to teach
colloquial English effectively and giving them
the confidence to promote active student parti-
cipation is important. Important resources and a
wealth of knowledge become readily available to
public school teachers through strong collaborati-
on with private schools, top international organi-
zations, and leading language education experts,
thus allowing for improved classroom practices.

We absolutely must prioritize increased
funding for our public schools. Interactive white-
boards, digital tools, and a truly enormous array
of audiovisual materials, when readily available
to teachers, dramatically improve teaching qua-
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lity. Creating dedicated spaces in public schools
for students to thoroughly practice speaking and
listening skills, and language labs, important-
ly increases their ability to engage in role-pla-
ying, along with group discussions, plus other
interactive activities that closely mimic real-life
communication scenarios. Importantly, smaller
classes help create a much better, more engaging
learning experience.

The Importance of Systemic Reform

Many factors beyond new teaching met-
hods or extra resources importantly affect better
colloquial English education in state schools.
Systemic reform is needed. This reform must
tackle many underlying structural problems in
public education. National education standards
should reflect the importance of conversational
English skills for global communication, a fact
policymakers must acknowledge in preparing
students. Schools should improve many students’
speaking and listening skills, alongside grammar
and writing.

Educators, policymakers, parents, and
many community members must encourage a
collaborative culture to achieve several susta-
inable improvements. To encourage improved
conversational English, many schools should
actively organize a range of extracurricular ac-
tivities, language clubs, and community events,
providing ample opportunities for students to
practice. Classroom learning is reinforced, and
meaningful confidence and competence in using
English in real-world settings are developed in
many students by many such initiatives.

Implications for Future Research

This study has yielded important understan-
dings into Azerbaijani public and private school
disparities in colloquial English education. Furt-
her research should address the questions it ra-
ises. Researchers should explore the long-term
effects of many recommended reforms. These
reforms will importantly affect student outcomes.
Researchers can investigate many changes in tea-
ching methodologies, resource allocation, as well
as curriculum design to determine their effect on
students’ language expertise, academic perfor-
mance, coupled with career prospects.

This research could benefit from expansion
to other non-native English-speaking countries.
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A truly important comparative analysis of best
practices and challenges in colloquial English
education would then be possible. These studies
offer important lessons for improving teaching
practices worldwide, broadening our comprehen-
sion of how cultural, economic, and institutional
contexts shape language education.

A Call to Action

This study’s findings urge educators, poli-
cymakers, along stakeholders in Azerbaijan, plus
internationally, to act. Meaningful disparities in
colloquial English education, importantly betwe-
en public and private schools, can, it is believed,
be readily addressed through targeted interventi-
ons, along with collaborative efforts, as well as a
commitment to truly systemic reform. Bridging
this gap empowers many public school students
with important conversational English skills for
global success, encouraging academic achieve-
ment, professional improvement, plus meaning-
ful cultural exchange.

Improving colloquial English education
in Azerbaijani public schools is important for
equipping students to meet twenty-first-century
challenges. Investing in teacher training and re-
sources, along with promoting a culture of col-
laboration as well as innovation, public educati-
on can meet the challenge of equipping students
with the language skills they need to succeed by
adopting the effective practices of private scho-
ols. The groundwork for these changes has been
laid by this study. The adventure towards better
language education continues. All stakeholders
must collaborate to implement these recommen-
dations, thereby securing a brighter future for
many Azerbaijani students, along with their mea-
ningful contribution to the global community.
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Hobibboyli 1.8. Nax¢ivanda elm vo modoniyyat /Azorbaycan tarixinds Naxgivan. Baki: Elm, 1996, 5.73-91.

Jurnal maqalslari:

Seyidov M.A., Seyidova A.M. Kimyavi elementlorin todrisindo fonlorarasi olagodon istifado metodikast / Nax¢ivan
Miiollimlor Institutunun Xabarlori, 2008, Nel (13), s. 97-100.

10. Magqalonin xiilasesindo miiallifin ad1 vo soyadt “12” dlgiilii kicik vo gqalin, mévzunun adi boyiik vo qalin, xiilasonin
0zii vo agar sozlor iso adi harflorlo yazilir. Xiilaso mogalonin mozmununu tam shato etmali, oldo olunan noticolor otrafl
verilmalidir. Maqalanin miixtalif dillards olan xiilasalari bir-birinin eyni va magalonin mozmununa uygun olmalidir.

11. Maqaloalerin imumi hacmi, qrafik materiallar, fotolar, cadvaller, diisturlar, adabiyyat siyahist va xiilasslor do daxil
olmagqla 5-15 sohifodon ibarat olmalidir.

12. Cap olunmus oslyazma disketls birlikds jurnalin redaksiyasina soxsan taqdim edilir. ©lyazmalarin elektron qaydada
toqdim edilmoasi do miimkiindiir. Bu zaman slyazma jurnalin elektron pogtuna (elmihisse@nmi.edu.az) gondarilir.

13. Miolliflor redaksiyaya olyazma ilo birgo doldulmus anket do toqdim edirlor. Anketdo miiollif haqqinda otraflt
molumat (soyadi, ad1 vo atasinin ad, is yeri, vozifasi, elmi dorocasi vo elmi adi, tinvani, is vo ev telefonlari, elektron pogt
tinvani) verilir.

Qeyd: “Naxgivan Miiollimlor Institutu. Elmi osarlor” jurnalinin har bir némrasinde miiallifin yalniz bir moqalosinin cap
edilmasi nozards tutulur.



TO THE ATTENTION OF AUTHORS

1. The main purpose of the journal is the publication of SCIENTIFIC articles of high quality meeting determined needs
written on pedagogy, psychology, history, philology, mathematics and informatics, biology and art

2. Briefly and perfectly edited SCIENTIFIC articles which are the results of novel researches not presented to other pub-
lications are published in the journal.

3. The number of co-authors of the articles with more than 3 is undesirable.

4. The author is directly responsible for the quality of the articles and the correctness of the facts suggested in the artic-
le.

5. At least, one of the members of editorial staff, the review of specialist in that field should be presented about every
article to be published.

6. The articles may be published in 3 languages - Azerbaijani, English and Russian. Except the language of the article, key
words and resume should be given in 2 other languages.

7. The text of the article is presented to the editorial office of the journal written in computer, with A4 format, in “14” size
type, with the margin parameters of 2 cm at the top, 2 cm at the bottom, 3 cm on the left and 1,5 cm on the right, without
shifting with “hyphen” from line to line, with the line space of 1 interval and in Times New Roman type. The parameters
of the schedule in the text must be — 3,7 cm from right and left.

8. At the top of the page, the title of the article is written in “12” bold type and capital letters leaving 1 interval space,
with the name and surname of the author (authors) written in “12” bold type leaving 1 interval space (for example,
Nakhchivan Teachers’ Institute, Nakhchivan State University, Nakhchivan section of ANAS and so on). The main text of
the article is written below leaving 1 line space.

9. SCIENTIFIC sources should be quoted related to the theme. The list of references given at the end of the article should
be written in “12” size type. The list of references should not be numbered in alphabetic order, it should be numbered
in the order as the quoted references are met in the text. For example, it should be marked as [1], [1, p.119]. If the same
reference is quoted once again in another place of the text, the very reference should be shown in previous number. The
word “Reference” should be written in bold type. The list of references is given in case letters in the language which is
written. For example,

Books:

Mehrabov, A., Javadov 1. Monitoring and evaluation in comprehensive schools. Baku, 2007, 182 pp.

Articles in bouk:

Habibbaily I.A. Science and Culture in Nakhchivan/ Nakhchivan in Azerbaijan history. Baku: Science, 1996 p.73-91
Articles in journal:

Seyidov M.A., Seyidova A.M. Usage methods of interdisciplinary relationships in the teaching of chemical elements//
News of Nakhchivan Teachers’ Institute, 2008, Ne 1 (13), p.97-100.

10. In the resume of the article, the name and surname of the author sould be written in “12” size case, bold letters; the
title of the theme should be written in capital and bold letters; and the resume itself is written in ordinary letters. The
resume should encompass the theme completely, the results obtained should be given in detail. The resumes of the article
in different languages should overlap and be relevant to the content of the article.

11. The total volume of the article should not exceed 15 pages including graphic materials, photos, tables, formulae, the
list of references and resumes.

12. The printed manuscript is presented to the editorial office together with the floppy disk. Manuscripts are also available
electronically. In this case, the manuscript is sent to the journal’s e-mail (elmihisse@nmi.edu.az).

13. The authors also submit a review with the manuscript. In the review, the author will be given detailed information
about the author (surname, name and patronymic, workplace, post, degree of science and SCIENTIFIC title, address,
work and home phones, electronic mail address).

Note: Only one article by the author is considered to be published in every issue of “Nakhchivan Teachers Institute.
Scientific works”.



K CBEJEHUIO ABTOPOB

1. OcHoOBHasl 1lenb KypHaJIa — ITyOJMKAIs KaYeCTBEHHBIX HAy4YHBIX CTareil Mo IeAarorvke, ICUXOJIOTHH, NCTOPHH,
¢unonoruu, MareMaTruke 1 HHPOpMaTHKe, OMOIOTHH 1 NCKYCCTBOBEICHHIO, OTBEYAIOIINX YCTAaHOBJICHHBIM TPEOOBAHHSM.
2. B xypHane myOnMKyIOTCSl pe3ysbTaThbl MCCIEJOBAaHWH B BHJE OPUTHHAIBHBIX M TIIATEIBHO OTPEIAKTHPOBAHHBIX
Hay4HBIX CTaTel, paHee He IPeCTAaBICHHBIX K IPYTHM H3JaHUsIM.

3. KonmuecTBo coaBTOpOB O0Jiee TpeX YeIOBEK HEXKENaTeIbHO.

4. ABTOp HOCHT NPSIMYIO OTBETCTBEHHOCTDH 32 KAUECTBO CO/ICPIKAHUS CTaThbH M JJOCTOBEPHOCTH YKa3aHHBIX B HEH (haKkToB.
5. Jlns orryOnMKOBaHMS CTaThbU B JKypHase HEOOXOIMMO MPEACTaBUTh PEIIEH3UIO OJTHOTO CIELHaNIICTa 110 9TOH o0acTi
HayYHbIX 3HAHUH U MIPEACTABICHUS OJJHOTO U3 COTPYAHUKOB PEKOIUICTHUH.

6. Crarbu MOTYT OBITH HAITMCAHBI HA OTHOM M3 TPEX SI3bIKOB - a3epOaliPKaHCKOM, aHIIIHMHCKOM Wi pycckoM. Kirtouessie
CJIOBA M aHHOTAIIMH JIOJDKHBI OBITH HAITMCAHBI M Ha JIBYX JIPYTHX SI3BIKaX.

7. TekcT craTbu AOJDKEH OBITH CBepcTaH Ha KommbioTepe mpudToM Times New Roman, (pasmep mpudra -14 pt) Ha
Oymare A4 ¢ TOJISIMU: BEPXHUM — 2 CM; HIKHUM — 2 CM; TIPaBBIM — 3 ¢M; JIEBBIM — 1,5 cM, 03 IIepeHOCOB C MEKCTPOIHBIM
nHTepBaioM 1,5 cM. [TapameTpsl BHyTPUTEKCTOBBIX TAaOMuUIL - 3,7 ¢M ¢ TIpaBOii 1 JICBOI CTOPOHBI.

8. Tekcr cTarby NOIDKEH OBITH HANMCaH CIEIYIOIIAM 00pa3oM: B IPaBOM BEPXHEM YIIy NEpBOH CTPAHUIBI UM H
(ammns aBTopa (aBTOPOB) 3arvIaBHBIMK JKHPHBIMH U IPSIMBIMK OykBamu (pa3Mep mpudra -12 pt), HUKE TIPONHCHBIM
mpudrom (pasmep mpudra — 12 pt) - mecto padbotsl (Hanpumep, HaxupiBaHCKMiT MHCTUTYT yuuTenei, HaxubiBaHcKui
rOCyJapCTBeHHBIN yHUBepcuTeT, HaxusiBanckuit ornenenne HAHA u T. 11.), nanee depe3 HMHTEepBal IO CepeluHE
3arIaBHBIMH JKHPHBIMU M TIPSIMBIMK OykBamu (pasmep mpudra -12 pt) — Ha3BaHUE CTATbH, HIDKE Yepe3 HMHTEepBal ¢
Hayajia CTPOKH C OTCTYIIOM - aHHOTAIMIO U KJIIOYEBBIC CIIOBA Ha SI3bIKE OPUTHHAIA, Jaliee Yepe3 MHTEpBall - OCHOBHOU
TEKCT CTaTbU

9. B crarbe nenaroTcsi CCHUIKM Ha HAay4HBIE MCTOYHMKHU IO TeMmarhke. CIHCOK JMTeparyp, JaHHBIH B KOHIE CTaTbH,
MMUIIETCs TPOMMCHBIME OykBaMu pazmepoM 12 pt. CcbUIKM HyMEpYIOTCs TI0 TIOCIJIEIOBAaTEIbHOCTH pa3MEIIeHHs UX B
TEeKcTe, a He 10 andaButy. CChbUIKM BCTABIISIOTCS IPSIMO B TEKCTE HAydHOH padoTsl B BUzE [1, c. 2] mim npocto [1]. [Ipn
TIOBTOPHOM CCBIJIKE yKa3bIBA€TCsI HOMEp TOH ke smteparypbl. CioBo «Jluteparypa» mumercs KUpHBIMH OyKBaMH IO
CepeiMHe, Yepe3 UHTEPBAJ 3a TEKCTOM.

CHHCcoK JUTepaTypsl COCTABIISICTCS POITMCHBIM MIPU(TOM Ha sI3bIKe OpuruHaia. Hamp:

Kuurn:

MexpaboB A., [xaBanos 1. MOHUTOpPHHT 1 OIleHKa B cpeaHuX mKonax. baky, 2007, 182 c.

Crarbu B cOOpHUKe:

['abu66eiinn M. A. Hayka u kynerypa B HaxusiBane / HaxubiBaH B nctopun AzepOaiimkana. baky: Hayka, 1996, c. 73-91.
/KypHa/ibHbIe CTATBHHU:

CeitnoB M.A., CeitngoBa A.M. MeToauka NpUMEHEHNS! XUMUIECKAX METOJIOB B 00yYEHUHN XMMHUYECKUM dIEMEHTaM //
W3sBectus HaxusiBancKoro mHCTUTYTA yuntenei, 2008, Nel (13), ¢. 97-100.

10. B anHOTanMM MM ¥ paMIUTHsI aBTOpa ITUIITY TCS TPOIIMCHBIMHU M )KUPHBIMHU, HA3BaHNE CTAThU 3aIIaBHBIMU U )KUPHBIMH,
a caMa aHHOTAIMs M KIIIOYEBbIE CJI0Ba MPONHMCHBIMHU OyKBaMH. AHHOTAIMS JOJDKHA MOJHOCTBIO OTPAXXKaTh COAEpKaHNe
CTaThbH, MOAPOOHO OCBENIaTh MOJIYYEHHBIE PE3yIbTaThl. AHHOTAIIMM HA Pa3HBIX SI3bIKAX JJOJDKHBI OBITH WJICHTHUYHHBI,
COOTBETCTBOBATh COJICPIKAHHIO CTAThU.

11. OGmwuit 00beM cTaThy AOJDKEH OBITH B Mpefenax 5-15 crpanun, BKiIodas rpaguieckre MaTepruaiisl, poTo, TaOIHIIbI,
CIIMCOK JINTEPATypbl 1 aHHOTALIUH.

12. HarreyaraHHasi pyKONHCh BMECTE C JMCKETON JIMYHO MPECTABISICTCS B peJakunio. MO)KHO NpeACTaBUTh PYKOIIHCH 1
uepe3 uHTepHET. [Ipy 9TOM PyKOMUCH MOXKHO OTIPaBUTh Ha mail-aapec penakuuu (elmihisse@nmi.edu.az).

13. ABTOp BMECTE C PyKOITUCHIO IIPEJICTABISIET B PEIAKIMIO U aHKET aBTOPa, KOTOPBIH COIEP)KUT MOAPOOHBIE CBEICHHS O
HeM ((aMuIIMU, UMEHH B OTYECTBE, MecTe paboThl, TODKHOCTH, YISHON CTENEHU M yUYSCHOM 3BaHHH, aJpece, pabouem n
JIOMaIIHEeM Tene(oHe, IEKTPOHHOM ajpece)

IIpumeuanne. B xaxaom HOMepe KypHana «HaxubBaHCKMI MHCTHTYT yuuTeneid. HaydHnble Tpyasl» mpeaycMoTpeHa
ITyOMKaIMs OHOW CTAaTbU aBTOpA.



